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Abstract

It is very important to immerse students into a communication environment created by application of
well-balanced methods that produce good results in training foreign languages. One of such well-proven
approaches is the so-called «Storylin» method. Its wide application in European schools has found a tangible
effect in teaching various subjects and, in particular, foreign languages. It allows organizing very interesting and
creative lessons and also helps to manage acquiring rather extensive material and to inspire students for
independent work. Now its application in university practice seems to be reflected in teaching foreign languages
in non-linguistic specialties in our higher school as well. At this moment when linear level learning of foreign
language is successfully introduced, this technique is rather suitable for FL training, as it provides favorable
environment for communication in a non-native language. This article presents a wide variety of class
conduction ways on the ground of «Storyline» method, and also gives an experimental example of Storytelling
based on the famous fairy tale «Gingerbread» supplied with possible versions of dialogue sequel topics.

Key words: Storyline, Storytelling, key questions, communicational environment, body language,
contextual translation, gapped story, sequel dialogue, teacher’s rope.

NPEUMYUECTBA METOJA «STORYLINE»
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AHHOTAUMA

Ilpn oOyueHNMH MHOCTpaHHBIM S3BIKAM OYEHb Ba)KHO IOTPY)XCHHE B Cpelly OOIICHHUS, CO3IaHHYIO IPH
HOMOIIH cOAIAaHCUPOBAHHOTO NPHMEHEHHUS METOJIOB, JAIOIIMX BUIUMBIE pe3ysbTaThl. OHUM M3 TAKHX XOPOLIO
3apeKOMEHIOBABIINX ce0sI METOJIOB SABJISIETCS TaK HAa3bIBaeMbI MeTox «Storyline». Ero mmpokoe npuMeHeHne B
€BPOMNEICKNUX IIKOJaX OOHApYKHJIO OWIYTHMBIH 3(deKkT B pe3yabTaTUBHOCTH MPENOJaBaHUsl Pa3INUHBIX
NPEJMETOB U, B YAaCTHOCTH, MHOCTPAHHBIX $I3bIKOB. OH IO3BOJISIET WHTEPECHO U KPEaTUBHO OpPraHU30BaTh
3aHATHS, @ TAK)KE TIOMOTaeT YCIeTh OXBAaTUTh JIOCTATOYHO OOLIMPHBIA MaTepua ¥ BOOAYIIEBUTh 00YJaIOIINXCS
Ha caMOCTOsITeNbHYI0 paboTy. Ceifyac ero npuMeHeHHe B By30BCKOM IPaKTHKE HAUMHACT HaXOIUTh OTPaKCHHUE
B 00y4eHHe WHOCTPAHHBIM sI3bIKaM Ha HES3BIKOBBIX CHENMAILHOCTSX BBICHICH IIKOJBI M Y Hac. B HacTosmmii
MOMEHT, KOTJla YCIICIIHO BHEJpPsIeTCS JIMHEIIHOe YpOBHEBOE O00ydeHHE, OH YMECTHO BIHCHIBAaeTCs B 00ydeHUE
U, obecrnieunBas OaronpusTHYIO cpeay OOLICHHs Ha HEPOJHOM si3bIke. B HacTosmel cratbe paccMaTpuBaeTces
IIMPOKOE MHOrooOpasue (OpM OpraHH3alMd 3aHATHH 10 Meroauke «Storyline», a Takke HPHUBOIUTCS
SKCIIEpUMEHTANBHEI TpuMep Storytelling Ha ocHoBe u3BecTHO# ckaszkm «Gingerbread» ¢ BO3MOXHBIMH
BapHaHTAM{ TEMATHKH JHAJIOTOBBIX CHKBEJIOB.

KiioueBble c10Ba: Cro)KeTHas JIMHUSA, IIOBECTBOBAHHE, KIFOUEBBIC BONPOCH], KOMMYHHKATHBHAS Cpela,
S3BIK TeJa, KOHTEKCTHBII epeBOJ, HCTOPUS C PoOeIaMH, MPOJODKEHHE THAJIOTA, OAJCPIKKA YIHTEI.
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AHaaTna

Hler TingepiH OKbITYJa >KaKChl HATIHKE OEpEeTiH 9JicTepAl TEHJIECTIpUIreH KOoJJaHy apKbLiIbl jKacajFaH
KapbIM-KaTbIHAC OpTachlHA OaThIpy ©Te MaHBI3AbL. JKaKkchl mamMbIFaH oficTepAin Oipi — «Storyline» omici. OHBIH
eypomaNblK MEKTeNnTepae KeHIHeH KOJIAHBUTYBl TYpJi HOHAEpHi, aTalm aWTKaHAa IIeT TUIIEPiH OKBITYIBIH
HOTIDKEIUTIriHe alTapibIKTail ocep erTi. On cabaKThl KBI3BIKTHI YKOHE KPEaTHUBTI YHBIMAACTHIpPYFa MYMKiHIIK
Oepeni, coOHOa-aK JKETKUTIKTI KOJIeMIi MaTepralIsl KAMTHIN YITepyre XoHE OLTIM amynisutapasl ©3 OeTiHime
JKYMBICKa XKirepieHnipyre kemekreceni. Kasip OHBI KOFaphsl OKy OpHBIHAA KOJIIAHY JKOFapbl MEKTENTiH TLIIIK
eMec MaMaHIBIKTapbIH/a IIeTeN TUIAepiH OKBITYAaH KepiHic Tabamel. Kazipri ke3me jKemislik ASHTeHIIiK OKBITY
COTTI EHri3UIreHJie, OJ1 aHa TUIIH/AE KapbIM-KaThIHAC jKacay/IblH KOJaWJbl OPTaChIH KaMTaMachl3 €T€ OTBIPHIIL,
HIeT TUIIH OKybIHa OPBIHIBI jkoHe cail keiedi. Ockl Makanana «Storyline» omicTemeci OoiibiHIIA cabakTapabl
yibIMIacTIpy (opManapbelHbIH KEeH allyaH TYPJIUIri KapacThIpbulajbl, coHpaii-ak Oenrini «Gingerbready»
epTeriCiHiH Heri3iHAe JHMajJorTHIK CHKBEJl TaKbIPBINTApbIHBIH BIKTUMal HycKajnapsiMeH Storytelling
OKCIIEPUMEHTTIK YJrici KeaTipinesi.

Tyiiinai ce3mep: CroXeT JKelici, 9HriMe, HeTi3ri cypakrap, KOMMYHUKATHBTIK OpPTa, IeHE Tili, KOHTEKCTIK
ayziapma, 60C OpbIH TapUXbl, AUATOTTHI KAJIFACTBIPY, MYFAIIMHIH KOJIIAYbI.

Introduction

In the course of the current situation taking place in the world due to the globalization,
we observe the phenomenon of multilingualism in many countries including Germany and
Kazakhstan. These processes also define a special approaching to educational strategies for
language teaching. For students in this case, it will be very important to dive into the
environment of communication in their non-native languages, created by a balanced
application of effective methods that give tangible results. In this regard, one of such well-
proven techniques is considered to be a so-called «Storylinex». It is quite widely used in
schools in western countries such as the United States, the Netherlands, Germany, Greece,
Denmark, Iceland, Hong Kong, Thailand, the Scandinavian countries and, of course,
Scotland, where it was first developed in 1965. We would like this method to find a proper
application in Kazakhstan, as it allows to conduct effective, interesting and creative classes,
and also helps to cover rather extensive material and inspire students to work independently.
Let's examine «Storyline» taking into consideration synchronic and diachronic aspects of the
item and how it can be used in training foreign language communication in higher school.

First «Storyline» was developed in Scotland on the constructivist approach in 70s-80s
of the previous century by a group of lecturers from Jordanhill College (Glasgow). In 1970s
Sally Harkness took an active part in developing this method, she published a number of
manuals for teachers, which helped them to use «Storyline» in their classes. According to S.
Harkness’s theory and practice «Storyline»-based learning is very effective and interesting.
She proved the method can positively influence the speech skills and literacy [1]. Another
scientist, Professor Steve Bell (S. Bell), also made an invaluable contribution to this method
improvement. And both are still engaged into its development. The goal of «Storyline» is
inspiring students to obtain new knowledge from the external world by their inner world
expression and creativity application. The task of the tutor is to teach students to think and
solve problems inventively. Another task of his is making students generate and develop new
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ideas on the ground of existing knowledge. According to the researchers of this method, the
main distinctive feature of «Storyline» is that the students and their interests (not plans and
their objectives) seem to be in the focus of training [1].

This technique is based on storytelling and involving into the storytelling. According to
it training begins with a story and seems to be considered in general as certain stages by
strengthening connections in time, space and characters.

There are four basic elements in Storyline established by S. Bell:

1.  Place of learning process in a detailed time zone and sequence.

2. Characters are used in the process.

3. Anevent or events is/are selected to be worked on.

4.  These provide real problems to the students for solving [1].

As S. Harkness defines storyline process is planned in six dimensions including:

— story sections;

— key questions;

- student activities;

— classroom organization;

— sources;

- results;

— evaluation opportunities [1].

Creswell considers that the most important element of these six ones is Key
questions. They are to put by the teacher at the very beginning of the lesson and to define the
general direction of all students’ activities. In the course of the story they create their own
characters under the teacher’s guidance as well as surrounding where action takes place. So
everyone manages to demonstrate his or her own identity and feelings. Control of the training
achievements is provided by the students themselves together with teacher. Students can
come to decision and research making in team [2]. In this connection it should be said that
«Storyline» maintains the transparent informative, respectful, and student/child friendly
environment supported by students’ active participation in the whole process.

J. Creswell also describes six principles of «Storyline». They are the principle of story,
the principle of anticipation, the principle of the teacher’s rope, the principle of ownership,
the principle of context, and the structure-before-activity principle [2]. Up to them the teacher
creates the environment for students in order to provide their ideas helping them to express
their thoughts. With this technique teacher can organize a team-based work as well as an
individual one. It is established on the basis of the students’ knowledge and stimulates their
interest and curiosity, constantly enlarging the awareness as they live in the story
development process. The evaluation section provides the feedback at the end of the
storytelling. It also provides the planning «meaningful lessons that promote language learning
and help students develop learning strategies and critical thinking skills» [3].

We are going to present here a piece of experiment put by us in class earlier. Before the
experiment described in this article students have already had a certain experience in
storytelling (Storyline). For example, they are constantly involved into communicational
environment, in which they play a role of some personage: e.g. presenting a topic «family»
they seem to be members of a big family (father, mother, children, aunts, uncles etc.).
Continuing with topic «housing» all of them describe their rooms in a big imaginable house
of their own as well as with topics «appearance», «everyday routine», «travellingy», «free time
activities» etc. they describe appropriate situations. From topic to topic they are «a momy, «a
dad» or anybody else, but in every new situation they ought to mobilize all their fantasy and
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creativity in order to invent a new story. Normally they also have a good team-based work
experience, as they start first with discussing all details together to work out a general strategy
of each new story. The support of the teacher provides their correct use of lexical and
grammar material, speech patterns, etc. Of course they are given many different texts, a lot of
structured illustrative material and exercises to have the ground for each topical presentation
of different kinds and forms. To maintain students’ interest, enable their literacy and for better
achievements they are provided by set of tasks of following activities:

Activities before and during listening (reading) story.

— Simplifying the language (to sift unknown lexical material, to make it easily
understood).

- Establishing and introducing new words (by illustrations, objects, gestures, body
language, contextual translation).

—  Pelmanism. A memory card game in which a pack of cards is spread out face
down and players try to turn up pairs with the same symbol. (Multitran dictionary definition).

- Bingo. A lotto card game with 5 different new words which are given to every
student, then the words are announced and students are to cross off every named word, the
first who is lucky to be first to cross off all the words cries out «Bingo!».

- Repeat it if it is true. A student should repeat a statement, if it is true and if it is
false, the student keeps silence.

- Word webs. Students make up associative array.

- Gapped story.Students are given the texts with gaps, sometimes they can be
supplied by list of gapped words.

- Stopping and guessing. After stopping in some place of the story, students are to
guess what will happen then.

- How would you feel? Students are to express, what they feel in the place of a
main character.

— Jump up word card. Supplied by the cards with new words, students are to stand
up each time when any new word sounds.

Activities after listening (reading) story:

—  Comprehension questions. Students are to make up 5 questions and to put them
each other in random rotating pairs.

- Cinquain. Write out several key words from the text on the board. Students are to
write down the chain of a CINQUAIN:
Noun.
Adjective.
Verb.
Definition.
The word expressing a sense (resuming).
Muddled sentences or words:
Choose the key sentences from the text.

2. Write down the set of words from this sentences on the separate sheets of paper or
on the blackboard (in random order).

3. Students are to recollect the proper sequence of the sentences.

- Gap filling. Every student will have the same text, but with different gaps. They
consult each other to make this task, work in team in order to fill in gaps.

DAl

—



M. Ko3bi0aeB aTbinaarsl CKMY Xabapmbichl /
Bectauxk CKI'Y nmenn M. Ko3bi6aeBa. Ne 2 (47). 2020 199

— Find the mistakes. Students listen (read) to the story with plot mistakes. They are
to correct them.

- Retelling the story. Students are shown illustrations to the story (on the screen or
handmade). They are to retell the story consequently from picture to picture.

—  Mime and guess. One team of students is to mime and gesture some episodes of
the text, others are to guess the situation and retell it.

- Adding information to the story:

1. Describe character’s house.

2. Describe character’s day. Etc.

- Writing letters from one character to another. It may be a home task with using e-
mail and discussion at the following lesson.

This set of tasks enables students to activate the affords in practicing language. Such
exercises surround them with English speaking environment enhancing communicative
competences. However, the culmination of our experiment presents a task when students
think up the new continuations of a story. We can use for example very famous tales such as
Ginger Bread, Three Little Piglets or others. There are many videos of these tales in the
Internet to watch before performing sequel to some of them. After some video has been
shown (maybe supplied by some traditional exercises (from the list above), it is followed by
the task to dramatize a continuation of tale. There can be given various versions for every
single pair or small team. The directions of versions are defined by the teacher himself.

Here is an example of Gingerbread storyline, which video is demonstrated to students,
followed by some earlier described exercises and is continued in the form of sequel dialogue.

Task: Imagine that Gingerbread man became a human being and choose one of the
following situations for dramatizing a dialogue. Try to give him the most bright and vivid
personal features as a character of this situation. Use the words from the list below.

1.  Gingerbread man wasn’t eaten, became a human being and returned home to help
about the house. Dramatize the dialogue between him, old man and woman.

2. Gingerbread man wasn’t eaten, got acquainted with animals in the woods,
finished the school there, became lord pf animals in the forest. Dramatize the dialogue
between him, old man and woman.

3. Gingerbread man wasn’t eaten; left for the big city entered the university and
became a scientist. He invented cure for cancer and saved many people’s lives. Dramatize the
dialogue between neighbors of old man and woman, who learnt lately about this fact.

4.  Gingerbread man wasn’t eaten, left for the big city joint the Green Peace
Organization and now is busy with protection of nature. Dramatize the dialogue between him,
old man and woman.

5. Gingerbread man wasn’t eaten; left for the big city became a famous pop
musician and now is very popular among young people. Dramatize the dialogue between old
man and woman, who learnt lately about this fact. Try to describe his new appearance.

6.  Gingerbread man wasn’t eaten; left for the big city became a football player and
now is very popular among young people. Dramatize the dialogue between old man and
woman, who learnt lately about this fact.

7. Gingerbread man wasn’t eaten; left for the big city met a young pretty girl, fell in
love with and got married. Now they have got a happy family with three children. Dramatize
the dialogue between them, old man and woman.
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8.  Gingerbread man wasn’t eaten; he left for the big city, joined the criminal gang
and now is wanted by the police. Dramatize the dialogue between old man and woman (his
parents), who learnt lately about this fact.

A list of new words to study: friendly/warm — npyxemtoOnbiii; kind — moOpsiif;
enchanting — o0asTenbHBIN; generous — MEAPBI; optimistic — ontumuct; cheerful — Becemnsiit;
ingenious — HaXOMUYWBBIN; easy-going — JOOPONYIIHBINA, JIETKUW Ha TOIBEM; sensitive —
YYTKUH, YyBCTBUTENbHBIN; sensible — pa3ymuslii; frisky — sHepruunsiii, pe3Bbiii; versatile —

Pa3HOCTOPOHHMM, JIETKO aJanTUPYIOIMUMACS; strong —  CHJIBHBIN; honest —  YeCTHBIN;
responsible — oTBercTBeHHBIN; reliable — HamexHslil; punctual — myHkTyaneHbIN; hard-
working —  paGorsmmii; clever/bright/smart — ymHBIN; ambitious — aMOWIIMO3HBIN;
sympathetic — mnoHuMaromui, codyBcTByroummii; self-confident — yBepenusiii B ce0e;
organized — opranu3oBaHHbIM; intelligent — wuHTennurentHeid; self-disciplined -—
JTUCIUIUIMHUPOBaHHBIN; polite — BexnuBbid; offended — oOwkeHHBIN; aggressive —

arpeccuBHBIN; cruel — jxkecTokmii; obstinate — ympsmblid; stubborn — ympsimenii; greedy —
XKaJHBIA; canny — XUTpbIH; cheeky — Harmelii; stinker — Mep3aBer; boasting — XBaCTJIHBBIH;
coward — Tpyc.

The demonstrations of dramatizes sequels are usually appreciated and approved by
group mate students. They watch them with a great interest and excitement, then they express
a response in form of some discussions. Their authors are usually very creative and proud,
when they obtain a favour of their mates.

In some cases the dramatization of the story continuation may be purposed as a home
task in form of video. The video should be shown at the following lesson and may be also
supplied by some new evaluation tasks.

Research methods

So, in the course of this article, we have considered and analyzed one of the well-known
in European school methods - the use of Storyline in training foreign languages. This
technique, combined with traditional tools, allows to achieve faster language acquisition. To
come to this conclusion, we used methods of scientific observation and investigation, critical
thinking and analysis method observing synchronic and diachronic aspects of the item.

The results of the study

Practical implementation of the Storyline technique in learning FL indicates that it is
really valuable for amplifying all types of language activities due to creation of friendly
environment in studied language, development of students’ mental activity in FL.

Conclusion

The Storyline technique develops student’s imagination and allows mobilizing their
abilities for training all communicative competences (speaking, listening, reading and
writing). In the course of experiment, we come to the conclusion that students’ motivation has
grown; being surrounded by English speaking environment they have managed to develop
their communicative skills and achieved a good experience of team-based learning. As a
matter of fact, our experiment demonstrates the advantages of this technique which were
clearly seen in the course of learning.
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