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Abstract

Blended learning being one of the relevant educational approach at the current moment directly connected
with the conditions of coronavirus pandemic lockdown combines teacher’s face-to-face and online learning. It
involves elements of independent student’s control of the educational schedule, place and pace of learning and
integration of teacher’s experience.

It allows developing students’ planning skills, self-control and self-regulation giving them much freedom.
In this case teacher-assisted learning concerning students’ needs seems to be an important part. Because students
are eager however to have teacher’s presence in the distant classroom as he demonstrates patterns of behaviour
and thinking, ways of building relationships.

Blended learning has many advantages combining distance and traditional teaching methods: it provides
the opportunity for students and teacher to interact with each other at on-line platforms. It also creates a
favourable educational environment, the mood to achieve a result, motivation to study. Participants instantly
receive feedback, discuss material, ask questions. Collaborative learning and student interaction enhance
cognitive abilities, develop their emotional intelligence. The blended model provides more freedom for students:
choose of material, pace, time and place of study. The teacher has more freedom as well: in the presentation of
training materials, monitoring and evaluation due to reducing his time to test as it is performed online.

Key words: blended learning, face-to-face- and e-learning, stable motivation, independent cognitive
activity, mastering language skills, simultaneous integration, control of pathway, time, place and pace of
learning.
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AHHOTAUMA

CwmemanHoe 0OydueHME SIBISIETCSl OJHMM M3 aKTyalbHBIX OOPa30BATENBHBIX ITOJXOJOB B HACTOSIIUH
MOMEHT, KOTJ]a KOPOHaBUPYCHAs IIAHAEMHUS 3aXBaTHIIA BECh MUP U BBIHYIMJIA HAC JEP)KAaThCs B PEXKUME CTPOTOH
camomzossiui. OHO coyeraer B cebe OOydeHHE IO PYKOBOJICTBOM IperojaBareNs M OHJIAH-00ydeHwue,
BKJIFOYAst JJIEMEHTHI CAMOKOHTPOJISI 00YUarOLIMXCsl, CAMOCTOSATEIBHOTO TUIAHUPOBAHUS TIPOLiecca, MecTa U TeMIa
00y4eHUs, a TaKKe HHTErPaLUIO OTbITA YUUTEIS.

CmemanHoe 00y4YeHHE MO3BOJISIET Pa3BUBATh Y O0YYAIOIINXCSl HABBIKY TUIAHUPOBAHMUS, CAMOKOHTPOJIS H
peryJMpoBaHUsl CBOCH KOIHUTHBHOM JAEATEIBHOCTH, YTO JAeT UM OoJbllyto cBoOoay. OIHAKO B 3TOM cilydae
o0y4yeHue JIMIIOM K JIMIy C TpernojaBaresieM NpeICTaBIsIeTCsl TaKOoH ke Ba)KHOW YacThlo, T.K. OTBEYaeT
noTpeOHOCTSIM oOydarommxcs. VX cTpemiieHHe K KOHTakTy C MpENoAaBaTelIeM Ha YIAAJICHHOM OOy4YeHHH
000CHOBaHO TE€M, 4TO Yepe3 HEro WM OTKPBIBAIOTCS CIOCOOBI IOCTPOCHUS B3aMMOJCHCTBHH, MOJENCH
MIOBE/ICHHS M MBIIIIJICHUS HA N3y4aeMOM SI3BIKE.
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CMmemanHoe oOydeHHE HWMEEeT MHOTO MPEUMYIIECTB, COYETAIONMNX JUCTAHIIMOHHOE OOydeHne |
TPaAUIOHHBIE METOJbI Yepe3 BO3MOXXHOCTh OOYHYAIOMIMXCS M MperojaBaTess B3anMOJCHCTBOBATH JIPYr C
JPYroM Ha OHJaWH tuatdopmax. OHO Takke CO37aeT OJAroNpHITHYI) OOpa3oBaTEIbHYIO CpEly, HACTPOH K
JIOCTIDKCHUIO pe3yabTaTa, MOTHUBAIMIO K ydyeOe. Ero yd4acTHHKM MOTYT MTHOBEHHO TIOJNYy4YaTh OT3BIBHI,
00CyX/1aTh HM3y4YaeMbIi MaTepual, 3a7aBaTh Bompochkl. CMelraHHOe oOydeHHME W KauioOapallus CTYICHTOB
VIIyYIIal0OT WX KOTHUTUBHBIC CHOCOOHOCTH, Pa3BUBAIOT  3MOIMOHAJBHBIN HHTEIUICKT. bBojbpmas cBoboma
oOyJaromuxcs, KoTtopas 00ecreunBacTCsS CMEIIAHHON MOJCNBIO, JacT BhIOOp OoJjice MIMPOKOrO MaTepuaa,
KOMIUICMCHTapHOTO TEMIIa, BpeMeHH M Mecta oOyueHms. [IpemonaBaTento Takxke naeTcs OOJbIe CBOOOMIBI B
MPE/ICTABICHUH YUeOHBIX MAaTEPHUAIIOB, MOHUTOPHHIE U OLICHKE OJIaroapsi COKpAICHHUIO BPEMEHH Ha POBEPKY,
MOCKOJIbKY OHA BBITIOJIHSACTCS] OHJIAMH.

KiawueBble ciioBa: cMerniaHHoe oOy4deHue, O4HOe (JIMIOM K JIHMIly) M SJIEKTPOHHOE O0yueHue,
ycTOWYMBas MOTHBALUSI, HE3aBUCHMasi MO3HABATENIbHAS JESTENbHOCTh, OBIIAJICHUE SI3BIKOBBIMH HABBIKAMH,
OJTHOBPEMEHHAsI HHTETPAIHST, KOHTPOJIb [TyTH, BPEMEHHU, MECTa U TEMITa 00y4eHHSI.
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AHjaTna

Aparnac OKpITY KOPOHABUPYCTHIK MAaHAEMHUS OYKIJT oJeMIi JKayJam aibii, 0i34i KaTaH e3iH-e31 oKIIaynay
peXUMIHIE yCTayFa MaKOYp eTKeH Kasipri Ke3zmeri e3ekTi OinmiM Oepy TocinaepiHid Oipi 6ombim tadbumaapl. On
OKBITYIIBIHBIH OaCIIBIIBIFBIMEH K€K TYJIFaFa OKBITYABl JKOHE OHJIAWH-OKBITYABI, OHBIH IMIiHAE OiITiM
ANyIIBUIAPABIH ©3iH-031 0aKpUIay >JIEMEHTTEpiH, MPOIECTi ©31HIIK JKOcImapiaayabl, OKy OPHBI MEH KapKbIHBIH,
conyiaii-ak MyranimMHIH ToXiprOeciH OipiKTipyIi KAMTHIIBI.

Apanac OKpITy OUIIM ajymibllap/ia ©3iHiH KOTHHUTHBTI KBI3METIH jKocmapiay, ©3iH-e31 Oakpuiay »KoHe
perTey JarnbplIapblH AaMbITYFa MYMKIHIIK Oepeni, Oysl onapra ynkeH epkiHmik Oepeni. bipak Oyn >xarmaiina
OKBITYIIBIHBIH ~OaCHIBUIBIFBIMEH OKBITY MAaHBI3IbI O6Jiri OOJbIT TaOBUIAABI, OWTKEHI OKYIIBLIAP/IBIH
KaXKETTITKTepiHe kayan Oepeni. OnaplblH OKBITYIIBIMEH KapbIM-KaThIHAC KacayFa YMTBUIBICHI OJ apKbLIbI
OKBUIATBIH TiJJIe ©3apa IC-KMMbUI, MIHE3-KYJIBIK JKOHE OMJlay MOJeNbJIEPiH Kypy TOCUIIEpIH amaTblHbIHA
HETI3/IETeEH.

Apanac OKBITY KAIOBIKTBIKTaH OKBITY MEH HOCTYpPJi omicTepAi OuLTiM amymbuiap MEH OKBITYIIBIHBIH
OHJAWH MmaTdopmanapaa Oip-OipiMeH e3apa iC-KUMBUT acay MYMKIHIITI apKpUIbl YHJIECTIpETiH KOnTereH
apTHIKIIBLIBIKTapFa ue. O coHmai-aK KoJaiibl OiniM Gepy OpTachiH, HOTHXKETE KOJ KETKi3yre YMTBUIBICHIH,
OKyFa yoxaeMecin jacaiinpl. OHBIH KATBICYIIBIIAPBI T€3 apaja MiKip aja anajbl, 3epTTeNeTiH MaTepHalIbl
TaJIKBUIAI, CYpPaKTap KOs anajbl. Apajgac OKbITY YKOHE CTYICHTTEP.IiH KOJLIaOOpaIMschl OJapiblH KOTHHUTHBTI
KaOiJeTTepiH yKaKcapTa/ibl, SMOLMSUIIBIK HMHTEIUIEKTICIH AaMbITa/ibl. Apaliac yJriMeH KaMTaMachl3 eTUIeTiH OUTiM
IyLIBUIAPABIH YJIKEH epKIiHAIr KeH ayKbIMIbl MaTepHalbl, KOMIIEMEHTApJIbIK KAPKBIH/BIL, YaKbIT TI€H OKY
OpHBIH TaHJayra MyMKiHAIK Oepeni. CoHzaii-ak, OKBITYIIbIFA OKY MaTepHajIapblH YCBIHYJd, MOHHTOPHUHITE
JKOHE TEKCEepyre YakbITThl KBICKApPTy apKachlHaa Oaranayia keOipek epKiHmik Oepinemi, ceb6ebi on OHIaiH
OpBIHIATIA]IBI.

Tyiiinai ce3aep: apanac OKbBITY, KYHII3M JKOHE SJIEKTPOHIBI OKBITY, TYpPaKThl MOTHBAIMs, aepOec
TaHBIMJBIK OCNCEHIUTIK, TIAIK ImeOepiik, Oip yaKpITTa HWHTETpAIVs, OKBITY OIiCi, yaKBITBI, OPHBI MCH
KapKBIHBIH OaKbLIAY.

Introduction
New changes in educational system of Kazakhstan connected with coronavirus
pandemic lockdown defines significant changes in training foreign language. Besides the
implementation of new educational standards directed to the trilingual model focuses on the
transition from learning, where the student is the object of teacher’s exposure to learning,
where he becomes a subject himself being a developer, a researcher, a tester and a analyst,
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while the teacher is a coordinator, curator, partner and expert. In this case the technology of
blended learning allows teaching students the ability to learn more independantly using
different removed online platforms.

Blended learning is an educational approach that combines face-to-face learning and
online learning. It involves the elements of student 's own control of his pathway, time, place
and pace of learning, as well as simultaneous integration with teacher’s face-to-face- and e-
learning [1].

At lessons of a foreign language we can observe the whole system of various
techniques: online learning, team-based learning, self-learning, teacher’s advising. The
result of each lesson is a certain product created by the learners:

- schemes, tables, clusters;

— grammatical fairy tales;

—  the written answer to questions on texts, tasks on a topic of the lesson;

—  presentations;

— creative activities (advertising, projects, letters, menu);

- drama.

In this case the teacher turns from translator of knowledge into moderator, navigator
and trainer. He helps students to find their path to objectives using available opportunities.
Training obtains a great importance for them and forms a stable motivation. Project-based
training helps to apply the obtained experience into practice. Practical activities allow to apply
knowledge and skills forming competences.

Team-based learning develops students’ communication skills, teaches to collaborate in
group, to be united, to assess their own capabilities, to consider partners’ opinion, to pursue a
mutual goal. These skills seem to be an important factor for competitiveness in the modern
world.

In blended learning both online and teacher-led learning are equally important. The
online environment gives students the ability to control themselves the pace, time, place and
pathway of training. This helps to develop planning, self-control skills and gives freedom.
Teacher’s help is an important part of blended learning. The role of the teacher varies
according to the needs of students.

One of the examples of blended learning is formation of comfort environment for
students in the form of so called «Change of activities zones».

The peculiarities of this technique consist of a certain zoning of training media and
coordination of training process. Students are divided into three groups and each passes
through every zone.

In our article we show an example of this technique on the topic «Applying Joby.

First students receive material: ready-made examples of Resume in English, video file
Interview with employer, electronic lesson «How to write Resume?»

The final goal: to write a resume and to perform an interview with an employer.

Division into groups is carried out according to the following principles:

- Success in learning;

- Rate of mastering new material;

- Motivation.

Group 1 «Advanced» - tendency to independent cognitive activity and active
development of new material.

Group 2 «Normaly - work at the usual pace with good productivity.

Group 3 «Problematic» - work at a slow pace, difficulties in mastering language skills.
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Blended learning allows the teacher to build flexible routes for learners with different
levels of language knowledge by changing activities areas.

Here are the consequent steps of all activities in different groups.

Step 1. Writing Template Resume

Group 1 - task performance in team,;

Group 2 - online training (training on the base of electronic lesson «How to write the
Resumey, mistakes correction);

Group 3 - teacher’s face-to-face instructions (explanation of the new material, filling
gaps in knowledge).

Change of zones.

Step 2. Completion of writing

Group 2 - teacher’s face-to-face instructions (error correction);

Group 1 - final arranging of the Resume by online training (knowledge consolidation
and enrichment through search work);

Group 3 - Writing a Resume in team after teacher’s face-to-face instructions.

Change of zones in accordance to the change of assigned task.

Step 3. Watching video «Interview with Employer».

Preparation of «Interview of an applicant with an employer» using Resume;

Group 1- online training (working with additional material that removes difficulties of
task);

Group 2- team work: preparation of an interview;

Group 3 - teacher’s face-to-face instructions (introduction to the topic, structuring the
material).

Step 4. Presentation of «Interview with an employer».

Group 1 - team presentation (1 employer 1-2 etc. applicant) of interviews, correction of
mistakes; other groups train on the example of the first interview;

Group 2 - paired interview presentations in video form (video viewing, correction);

Group 3 - paired presentations with one of members of the group 1 acting as employer.

To organize independent, individual, or team work for students teacher uses work lists
with detailed instructions, guide questions, tasks, schemas, useful links, and so on are used.

Working Card

For Group 1

Step 1: team work — writing a Resume;

Step 2: on-line study — final correction;

Step 3: team work — making up an interview;

Step 4: mixed work — presentation of made up interview by team and support for group
3 in presentation.

Working Card

For Group 2

Step 1: on-line study — writing a Resume;

Step 2: teacher’s face-to-face instructions — final correction;

Step 3: team work — making up an interview video;

Step 4: mixed work — presentation of made up interview in pairs.

Working Card

For Group 3

Step 1: teacher’s face-to-face instructions — correction before writing a Resume;

Step 2:— team work — final arranging a Resume;
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Step 3:— teacher’s face-to-face instructions — structuring items of an interview, writing
an interview;

Step 4: mixed work — presentation of made up interview with support of group 1.

Step-by-step work planning and setting achievable goals in blended learning promotes
obtaining tangible results. Besides self-control skills are developed and students are motivated
to learn language more intensively. Increasing the value of self-assessment and self-control,
as well as collective control and mutual assessment provides formative self-assessment by the
students themselves (we have achieved/have not achieved the goal, we have succeeded/have
failed), and final evaluation in mixed training is made at the final stage based on the results of
the project, presentation, product, completed task (summative evaluation by the teacher).
Besides all steps are possible to do using online chats/

Setting learning goals that reflect learning outcomes aims to produce the final result on
material studied. Students’ self-assessment of their achievements generates their progress in
the course language acquisition. The task of formative assessment is to give students feedback
on the quality of their progress.

Digital collections of educational sites expanding and enriching teacher’s opportunities
seem to be a great tool at the lesson. The use of https://learningapps.org/ sites,
https://resh.edu.ru/ http://lingua-frbt.ru/ with collections of multimedia interactive exercises
significantly increases the efficiency of foreign language classes, increases students’
motivation and creates a comfortable environment for learning and self-learning students with
different levels of foreign language knowledge.

Research methods

So, in the course of this small investigation, we have analyzed one of the advanced
nowadays methods — Blended learning in training foreign languages. This technique may be
successfully combined with different traditional methods. They altogether allow us to reach
good results in foreign language acquisition. In the article the following methods were used:
scientific observation and investigation, critical thinking and analysis method.

The results of the study

The concept of blended learning promotes avoiding old inefficient traditional
techniques towards active position of students and their corporate interaction in the process
language acquisition.

Conclusion

Transformation of teacher’s role to the coordinator of blended learning, its handler,
partner and expert, expansion of his opportunities due to online learning, formation of student
‘s subject position, individualization of learning - all these factors are distinctive components
of the innovative educational environment at the lesson with blended learning. These
strategies and tools can be successfully applied in higher school to achieve best result in
learning foreign languages. Especially now when we come across with the new problem to
teach our students in the conditions of distance learning.
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