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Abstract 

Blended learning being one of the relevant educational approach at the current moment directly connected 
with the conditions of coronavirus pandemic lockdown combines teacher’s face-to-face and online learning. It 
involves elements of independent student’s control of the educational schedule, place and pace of learning and 
integration of teacher’s experience.  

It allows developing students’ planning skills, self-control and self-regulation giving them much freedom. 
In this case teacher-assisted learning concerning students’ needs seems to be an important part. Because students 
are eager however to have teacher’s presence in the distant classroom as he demonstrates patterns of behaviour 
and thinking, ways of building relationships.  

Blended learning has many advantages combining distance and traditional teaching methods: it provides 
the opportunity for students and teacher to interact with each other at on-line platforms. It also creates a 
favourable educational environment, the mood to achieve a result, motivation to study. Participants instantly 
receive feedback, discuss material, ask questions. Collaborative learning and student interaction enhance 
cognitive abilities, develop their emotional intelligence. The blended model provides more freedom for students: 
choose of material, pace, time and place of study. The teacher has more freedom as well: in the presentation of 
training materials, monitoring and evaluation due to reducing his time to test as it is performed online. 

Key words: blended learning, face-to-face- and e-learning, stable motivation, independent cognitive 
activity, mastering language skills, simultaneous integration, control of pathway, time, place and pace of 
learning.  
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Аннотация 
Смешанное обучение является одним из актуальных образовательных подходов в настоящий 

момент, когда коронавирусная пандемия захватила весь мир и вынудила нас держаться в режиме строгой 
самоизоляции. Оно сочетает в себе обучение по руководством преподавателя и онлайн-обучение, 
включая элементы самоконтроля обучающихся, самостоятельного планирования процесса, места и темпа 
обучения, а также интеграцию опыта учителя. 

Смешанное обучение позволяет развивать у обучающихся навыки планирования, самоконтроля и 
регулирования своей когнитивной деятельности, что дает им большую свободу. Однако в этом случае 
обучение лицом к лицу с преподавателем представляется такой же важной частью, т.к. отвечает 
потребностям обучающихся. Их стремление к контакту с преподавателем на удаленном обучении 
обосновано тем,  что через него им открываются способы построения взаимодействий, моделей 
поведения и мышления на изучаемом языке. 
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Смешанное обучение имеет много преимуществ, сочетающих дистанционное обучение и 
традиционные методы через возможность обучающихся и преподавателя взаимодействовать друг с 
другом на онлайн платформах. Оно также создает благоприятную образовательную среду, настрой к 
достижению результата, мотивацию к учебе. Его участники могут мгновенно получать отзывы, 
обсуждать изучаемый материал, задавать вопросы. Смешанное обучение и каллобарация студентов 
улучшают их когнитивные способности, развивают  эмоциональный интеллект. Большая свобода 
обучающихся, которая обеспечивается смешанной моделью, дает выбор более широкого материала, 
комплементарного  темпа, времени и места обучения. Преподавателю также дается больше свободы в 
представлении учебных материалов, мониторинге и оценке благодаря сокращению времени на проверку, 
поскольку она выполняется онлайн. 

Ключевые слова: смешанное обучение, очное (лицом к лицу) и электронное обучение, 
устойчивая мотивация, независимая познавательная деятельность, овладение языковыми навыками, 
одновременная интеграция; контроль пути, времени, места и темпа обучения. 
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Андатпа 
Аралас оқыту коронавирустық пандемия бүкіл әлемді жаулап алып, бізді қатаң өзін-өзі оқшаулау 

режимінде ұстауға мәжбүр еткен қазіргі кездегі өзекті білім беру тәсілдерінің бірі болып табылады. Ол 
оқытушының басшылығымен жеке тұлғаға оқытуды және онлайн-оқытуды, оның ішінде білім 
алушылардың өзін-өзі бақылау элементтерін, процесті өзіндік жоспарлауды, оқу орны мен қарқынын, 
сондай-ақ Мұғалімнің тәжірибесін біріктіруді қамтиды. 

Аралас оқыту білім алушыларда өзінің когнитивті қызметін жоспарлау, өзін-өзі бақылау және 
реттеу дағдыларын дамытуға мүмкіндік береді, бұл оларға үлкен еркіндік береді. Бірақ бұл жағдайда 
оқытушының басшылығымен оқыту маңызды бөлігі болып табылады, өйткені оқушылардың 
қажеттіліктеріне жауап береді. Олардың оқытушымен қарым-қатынас жасауға ұмтылысы ол арқылы 
оқылатын тілде өзара іс-қимыл, мінез-құлық және ойлау модельдерін құру тәсілдерін ашатынына 
негізделген. 

Аралас оқыту қашықтықтан оқыту мен дәстүрлі әдістерді білім алушылар мен оқытушының 
онлайн платформаларда бір-бірімен өзара іс-қимыл жасау мүмкіндігі арқылы үйлестіретін көптеген 
артықшылықтарға ие. Ол сондай-ақ қолайлы білім беру ортасын, нәтижеге қол жеткізуге ұмтылысын, 
оқуға уәждемесін жасайды. Оның қатысушылары тез арада пікір ала алады, зерттелетін материалды 
талқылап, сұрақтар қоя алады. Аралас оқыту және студенттердің коллаборациясы олардың когнитивті 
қабілеттерін жақсартады, эмоциялық интеллектісін дамытады. Аралас үлгімен қамтамасыз етілетін білім 
алушылардың үлкен еркіндігі кең ауқымды материалды, комплементарлық қарқынды, уақыт пен оқу 
орнын таңдауға мүмкіндік береді. Сондай-ақ, оқытушыға оқу материалдарын ұсынуда, мониторингте 
және тексеруге уақытты қысқарту арқасында бағалауда көбірек еркіндік беріледі, себебі ол онлайн 
орындалады. 

Түйінді сөздер: аралас оқыту, күндізгі және электронды оқыту, тұрақты мотивация, дербес 
танымдық белсенділік, тілдік шеберлік, бір уақытта интеграция, оқыту әдісі, уақыты, орны мен 
қарқынын бақылау. 

 
 

Introduction 
New changes in educational system of Kazakhstan connected with coronavirus 

pandemic lockdown  defines significant changes in training foreign language. Besides the 
implementation of new educational standards directed to the trilingual model focuses on the 
transition from learning, where the student is the object of teacher’s exposure to learning, 
where he becomes a subject himself being a developer, a researcher, a tester and a analyst, 
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while the teacher is a coordinator, curator, partner and expert. In this case the technology of 
blended learning allows teaching students the ability to learn more independantly using 
different removed online platforms. 

Blended learning  is an educational approach that combines face-to-face learning and 
online learning. It involves the elements of student 's own control of his pathway, time, place 
and pace of learning, as well as simultaneous integration with teacher’s face-to-face- and e-
learning [1]. 

At lessons of a foreign language we can observe the whole system of various 
techniques: online learning, team-based learning, self-learning, teacher’s advising. The 
result of each lesson is a certain product created by the learners: 
− schemes, tables, clusters;  
− grammatical fairy tales; 
− the written answer to questions on texts, tasks on a topic of the lesson; 
− presentations; 
− creative activities (advertising, projects, letters, menu); 
− drama. 
In this case the teacher turns from translator of knowledge into moderator, navigator 

and trainer. He helps students to find their path to objectives using available opportunities. 
Training obtains a great importance for them and forms a stable motivation. Project-based 
training helps to apply the obtained experience into practice. Practical activities allow to apply 
knowledge and skills forming competences. 

Team-based learning develops students’ communication skills, teaches to collaborate in 
group, to be united, to assess their own capabilities, to consider partners’ opinion, to pursue a 
mutual goal. These skills seem to be an important factor for competitiveness in the modern 
world. 

In blended learning both online and teacher-led learning are equally important. The 
online environment gives students the ability to control themselves the pace, time, place and 
pathway of training. This helps to develop planning, self-control skills and gives freedom. 
Teacher’s help is an important part of blended learning. The role of the teacher varies 
according to the needs of students. 

One of the examples of blended learning is formation of comfort environment for 
students in the form of so called «Change of activities zones». 

The peculiarities of this technique consist of a certain zoning of training media and 
coordination of training process. Students are divided into three groups and each passes 
through every zone. 

In our article we show an example of this technique on the topic «Applying Job». 
First students receive material: ready-made examples of Resume in English, video file 

Interview with employer, electronic lesson «How to write Resume?» 
The final goal: to write a resume and to perform an interview with an employer. 
Division into groups is carried out according to the following principles: 
− Success in learning; 
− Rate of mastering new material; 
− Motivation. 
Group 1 «Advanced» - tendency to independent cognitive activity and active 

development of new material. 
Group 2 «Normal» - work at the usual pace with good productivity. 
Group 3 «Problematic» - work at a slow pace, difficulties in mastering language skills. 
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Blended learning  allows the teacher to build flexible routes for learners with different 
levels of language knowledge by changing activities areas. 

Here are the consequent steps of all activities in different groups. 
Step 1. Writing Template Resume 
Group 1 - task performance in team; 
Group 2 - online training (training on the base of electronic lesson «How to write the 

Resume», mistakes correction); 
Group 3 - teacher’s face-to-face instructions (explanation of the new material, filling 

gaps in knowledge). 
Change of zones. 
Step 2. Completion of writing 
Group 2 - teacher’s face-to-face instructions  (error correction); 
Group 1 - final arranging of the Resume by online training (knowledge consolidation 

and enrichment through search work); 
Group 3 - Writing a Resume in team after teacher’s face-to-face instructions. 
Change of zones in accordance to the change of assigned task. 
Step 3. Watching video «Interview with Employer». 
Preparation of «Interview of an applicant with an employer» using Resume; 
Group 1- online training (working with additional material that removes difficulties of 

task); 
Group 2- team work: preparation of an interview; 
Group 3 - teacher’s face-to-face instructions  (introduction to the topic, structuring the 

material). 
Step 4. Presentation of «Interview with an employer». 
Group 1 - team presentation (1 employer 1-2 etc. applicant) of interviews, correction of 

mistakes; other groups train on the example of the first interview; 
Group 2 - paired interview presentations in video form (video viewing, correction); 
Group 3 - paired presentations with one of members of the group 1 acting as employer. 
To organize independent, individual, or team work for students teacher uses work lists 

with detailed instructions, guide questions, tasks, schemas, useful links, and so on are used. 
Working Card 
For Group 1 
Step 1: team work – writing a Resume; 
Step 2: on-line study – final correction; 
Step 3: team work – making up an interview;  
Step 4: mixed work – presentation of made up interview by team and support for group 

3 in presentation. 
Working Card 
For Group 2 
Step 1: on-line study – writing a Resume; 
Step 2: teacher’s face-to-face instructions  – final correction; 
Step 3: team work – making up an interview video; 
Step 4: mixed work – presentation of made up interview in pairs.  
Working Card 
For Group 3 
Step 1: teacher’s face-to-face instructions  – correction before writing a Resume; 
Step 2:– team work –  final arranging a Resume; 
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Step 3:– teacher’s face-to-face instructions  – structuring items of an interview, writing 
an interview; 

Step 4: mixed work – presentation of made up interview with support of group 1. 
Step-by-step work planning and setting achievable goals in blended learning  promotes 

obtaining tangible results. Besides self-control skills are developed and students are motivated 
to learn language more intensively. Increasing the value of self-assessment and self-control, 
as well as collective control and mutual assessment provides formative self-assessment by the 
students themselves (we have achieved/have not achieved the goal, we have succeeded/have 
failed), and final evaluation in mixed training is made at the final stage based on the results of 
the project, presentation, product, completed task (summative evaluation by the teacher). 
Besides all steps are possible to do using online chats/  

Setting learning goals that reflect learning outcomes aims to produce the final result on 
material  studied. Students’ self-assessment of their achievements generates their progress in 
the course language acquisition. The task of formative assessment is to give students feedback 
on the quality of their progress.  

Digital collections of educational sites expanding and enriching teacher’s opportunities 
seem to be a great tool at the lesson. The use of https://learningapps.org/ sites, 
https://resh.edu.ru/ http://lingua-frbt.ru/ with collections of multimedia interactive exercises 
significantly increases the efficiency of foreign language classes, increases students’ 
motivation and creates a comfortable environment for learning and self-learning students with 
different levels of foreign language knowledge. 

Research methods 
So, in the course of this small investigation, we have analyzed one of the advanced 

nowadays methods – Blended learning in training foreign languages. This technique may be 
successfully combined with different traditional methods. They altogether allow us to reach 
good results in foreign language acquisition. In the article the following methods were used: 
scientific observation and investigation, critical thinking and analysis method. 

The results of the study 
The concept of blended learning promotes avoiding old inefficient traditional 

techniques towards active position of students and their corporate interaction in the process 
language acquisition. 

Conclusion 
Transformation of teacher’s role to the coordinator of blended learning, its handler, 

partner and expert, expansion of his opportunities due to online learning, formation of student 
‘s subject position, individualization of learning - all these factors are distinctive components 
of the innovative educational environment at the lesson with blended learning. These 
strategies and tools can be successfully applied in higher school to achieve best result in 
learning foreign languages. Especially now when we come across with the new problem to 
teach our students in the conditions of distance learning. 
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