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Abstract

In this article we highlight the importance of using podcasts in a foreign language classroom. Our main
aim is to illustrate the benefits of such digital materials. We also propose the methodology of teaching via
podcasts as an additional tool. Moreover, one should take into account the selection criteria and the steps of
podcasting to have better results in the integration of podcasts in the lesson. The steps such as writing the text,
recording using voice recorder, editing the recorded file via Audacity, and publishing the results on the podcasts web
site are considered to be the basics of creating podcasts. Discussing the advantages of podcasts, we also emphasize
the need of using them only as additional instruments for teaching with follow-up activities.

The information presented in this article can be used as recommendations for teachers of foreign
languages who intend to use additional opportunities in teaching foreign languages. The article briefly
demonstrates the possibilities of effective and professional work with podcasts. This material is recommended
for all teachers who are interested in adding podcasts to their curriculum.

Key words: podcasting, methodology, criteria, listening, foreign languages, additional tool, educators,
curriculum.

MNOAKACTBI KAK HHCTPYMET JUIS1 OBYUYEHUSA NHOCTPAHHOMY S3bIKY
MoagadaeBa T.O.l, OubkoBa U.A.!
'CKTY um. M. Koswibaesa, Ilemponaenosck, Kazaxcman

AHHOTAUHA

B a0l cTaThe MBI IOAYEPKUBAEM BaXKHOCTh HCIIOJIb30BAHMS [IOJKACTOB Ha YPOKE HHOCTPAHHOTO SI3bIKA.
Hama rmaBHas nenp - NPOWUIIOCTPHPOBATH NPEHMYIIECTBA TAaKMX LU(POBBIX MarepHanoB. Mbl Takxke
npeiaraeM METOAUKY OOYYEeHHUS C IIOMOIIBIO TI0JKACTOB B KQUeCTBE JONOJHHUTEIBHOIO HHCTpyMeHTa. Kpome
TOT0, HEOOXOJMMO YYHTHIBATH KPUTEPHH BBIOOpA M ATAIbl MOJKACTHHIA, YTOOBI MMETh JIyYIIHe Pe3yJIbTaThl
NpU MHTETpallMy TIOKACTOB Ha 3aHATHUM. Takue Iaru, Kak HalHMCaHWE TEKCTa, 3alMCh C HCIIOJIb30BaHUEM
JUKTO(OHA, peaKTHPOBaHUE 3allMCAHHOTO (aiia ¢ momomupio Audacity u myOnukanus pe3yjabTaToB Ha BeO-
caiiTe MOAKACTOB, CUMTAIOTCS OCHOBaMH CO3JaHus ImojkactoB. OOCyxaas NMPEHMYIIECTBa ITOJIKACTOB, MbI
TaKKe IMOTYEePKUBAEM HEOOXOAMMOCTh UX UCIIOIb30BaHMS TOJILKO B KQUECTBE JOTOJIHUTEIbHBIX HHCTPYMEHTOB
JU1st 00Y4EeHHUS ¢ MOCNIeNYIOIEH AesATeIbHOCTBIO.

Wudopmanus, npeacraBieHHas B 3TOH CTaTbe, MOXKET OBITh UCIIONB30BaHA B KAUeCTBE PEKOMEHAALMI
IUIsL yYHTeel WHOCTPAHHBIX SI3BIKOB, KOTOPBIE HAMEPEHBI HCIOJIb30BAaTh JNOIOJIHHUTEIbHBIE BO3MOXKHOCTH B
IpENoJaBaHuN MHOCTPAHHBIX S3BIKOB. B cTaThe KpaTKO JIEMOHCTPHPYIOTCS BO3MOXKHOCTH 3(Q(EKTHBHOI H
npogeccHoHanbHON PadoTHl ¢ ToaKacTaMu. JlaHHBIH MaTepuan peKOMEHAYeTCs Ul BCeX YYHUTelel, KOTOphIe
3aMHTEPECOBaHBI B J0OABICHUH ITOJKACTOB B CBOM Y4COHBIE TUIAHBI.

KaroueBble ci10Ba: TOAKACTBI, METOHOJIOTHS, KPUTCPHH, AayAWPOBAaHHE, WHOCTPAHHBIC S3BIKH,
JIOTIOJTHUTENBbHBIA MHCTPYMEHT, IPEIoIaBaTeliy, yueOHbI IIaH.

MHNOJAKACTTAP HET TIJITH OKBITYFA APHAJIFAH KYPAJI PETIH/IE
T.O. Mwmaﬁaesal, H.A. OabkoBa’
M. Ko3svibaes amvinoazer CKMY, Ilemponasn, Kazaxcman

AHgarna
By makanana moJgkacTTapibl ST TUTi cabarblHIA KOJJAHYABIH MaHBI3IBUIBIFBIH aTan eTeMi3. bi3miH
HETI3T MaKCaTBIMBI3 - OCBIHIAN CaHIBIK MaTepHUANIapblH apTHIKIIBUIBIKTAPBIH KepceTy. KocekiMia Kypai
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peTiH/e MOAKACTTHI OKBITY omicTepiH ycbhiHambi3. COHBIMEH Karap, cabakra MmoAKacTTapabl OipiKTipy Ke3iHme
JKAKCHl HOTIDKETEe KOJI JKeTKi3y VINIH TaHIay KpUTEpHiiJiepi MEH MOJKACTHHITIH KEe3eHIEPiH eCKepy KaKeT.
MBorTiH xa3y, AaybICTBIK XKa3FBIIITHIH KOMeETIMeH a3y, Audacity keMeriMeH jka3puiraH (aiiiel eHIeY JKoHe
HOTWDKEJIEPIH TIO/IKACT BeO-caiiThiHA Kapuslay CHSKTBHI KaJamjaap IMOoJKacTTap Kypy Herisi OoJbIl caHajabl.
[oaxacTTapablH apTHIKIIBUIBIKTAPBIH TAIKbUIAY Ke3iHIe 013 oyap/pl KOCHIMIIA OKBITYABIH KOCHIMIIIA Kypalbl
peTiH/e FaHa KOJIJaHy KKCTTLUIITiH aTal eTeMi3.

Ocbl Makajaga KeJNTIpUIreH akapar IIeT TiJIepiH OKbITYAa KOChIMIIAa MYMKIHIIKTEp. MaijaJaHfbIChl
KEJICTIH IIeT TIIAEPiHiH MyFalliM/Iepi YIIiH YCBIHBIM peTiHAe NalJaaaHpluTysl MYMKiH. Makaia mojakactrapMeH
THIMAI JKOHE KociOM JKYMBIC jkKacay MYMKIHIIKTepiH KpIcKama OasHmainsl. Byn wmartepman  oky
OarapiamMalapblHa OAKACT KOCYFa KbI3BIFYIIBUIBIK TAHBITKAH OApJIbIK MYFaIiMIepre YChIHBUIA B

Tyiiingi cesgep: MOAKACTTAP, METOMOJIOTHS, KPUTCPUUTIED, THIHAAIBIM, IIET TUIAEPi, KOCHIMIIA
Kypaj, MyFaJimMiep, OKy >KOCIIaphl.

Introduction

It is well observed from different fields of life that we live in a highly digitalized world.
Such digitalization is also implemented in foreign language teaching. For example, the use of
mobile applications and video files can be an illustration of multimedia technologies
integration. Moreover, a podcast application in teaching non-native languages is becoming
more and more popular due to its long list of benefits.

The research methods

First of all, the notion of «podcast» should be clarified to give a clear definition of the
word. According to the Oxford Dictionary, the term «podcast» is derived from the
combination of the words «iPod» and «broadcast». It credits «pod» from iPod and «cast»
from «broadcast». The most extended interpretation for this word: series of digital and video
recordings uploaded on the web with the aid of Rapid Simple Syndication feeds. Podcasts are
an extremely useful tool for the learning process. There are lots of benefits of its usage in a
classroom of foreign languages [1].

The foremost advantage of podcasts is the availability at any time and in any place. For
instance, students, as well as teachers, can download such audio files to their smartphones and
listen to them during the classroom activity.

The other advantage based on the fact that students can have their own pace while
learning using the podcast application. One can pause it at any time or listen to the file again
so that to ensure the comprehension.

Podcasts might be a brilliant instrument to save teachers’ time. While explaining a new
topic, educator spends much time. Instead of it, he or she can give a home task to listen to a
new material via podcasts so that to spend classroom time for more practical activities. There
are several ways to prepare the content for learners [2].

On the one hand, teachers can use ready podcasts on the topic that are available at the
web portal. In this case, teachers do not need to create the content themselves. However, an
audio material that will be presented for students should be carefully chosen, and if necessary,
edited according to the aim of the lesson plan.

On the other hand, teachers can create the content themselves if there is a lack of
material. This path is more complex and takes time. For creating their podcasts, teachers need
to fulfill the following steps: prepare the content, record, edit, publish. The last step depends
on the educators’ preference. Further, these four steps will be described in detail [3].

The research results

The first process of creating a podcast is to prepare the content. By the content it is

meant the text that will be written on the topic of the lesson. This text can be based on the
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prepared lecture that students should know, or teachers can write a new text as the result of
the interview with the experts in the considered field.

The second step is to record the prepared content. In order to record the voice, teachers
can use a Dictaphone if they have one. In the case, if they do not have such a tool, then the
simplest way is to use a particular application on the smartphone. This standard application is
called Dictaphone, and one can download it on the play market or App store, but mostly it is
already set standard application on the phone. It is advisable to record the text in smaller
spaces to avoid the echo. If one does not have such an opportunity, then people can use a
blanket so that to make more clear recording.

The third step of creating a podcast is editing the recorded file. For this purpose, one
can use a wide variety of different programs. One of such editing programs is known as
Audacity. This is the most attractive program for editing audio files due to the following
advantages: high quality, simple to use, and free. Using Audacity, teachers can cut the piece
of audio files, and put the pieces in a different arrangement.

Furthermore, there is a possibility of adding any music by taste. It will make a podcast
more expressive. After editing the file, teachers can download that in an MP3 format.

The last but not the least step is to publish the podcast on the website. One of such
websites is Podomatic, where podcasts can be published. This step is not required from
teachers, but can be done depending on teachers’ preference. By publishing the podcast on the
Podiomatic, educators can spread this material to the broader audience.

Following these all four steps, teachers create a lecture material in the form of a
podcast. However, the creation of such audio files is not an easy process, and requires some
effort and time. The other handicap is that not all teachers are willing or able to invest time
and effort into this. That is why the first option, which is based on ready podcasts, might be
more suitable for teachers [4].

Viewing all the available podcast sites, a list of preferable choices can be made. The
most popular are PodOmatic and BBC podcasts. They can be accessed via the following links
(www.podomatic.com, www.bbc.co.uk).

Among all the podcast sites, a special place should be given for Ted Talks. They are the
series of beneficial podcasts, which can also be accessed by YouTube. Ted Talks is made for
minds and used for spreading ideas. The critical point of such podcasts is that experts from
different fields deliver a speech in the auditorium full of intellectuals. Ted-Ed might be used
for more informative purposes, such as the process of how the gum is made or any other stuff.
Moreover, there is a full course of video lessons, which are free and available by subscription.
Teachers can choose an episode from a broad range of podcasts and present it during the
lesson [5].

For choosing a podcast educators need to remember simple criteria such as the topic,
duration, and relevance. It seems evident that episodes need to be chosen on a topic of the
future lesson, but sometimes, when there is no such podcast, it is advisable to find the most
relevant one. It is usually impossible not to find a podcast on the topic as there are a variety of
discussed areas. The other important criterion is its duration. A usual Ted Talks podcast lasts
15 minutes or less, which is an ideal duration. However, there are some podcast episodes that
can last for half an hour or more. During the lesson, it is better to use the podcast with less
duration, because in other way, students will be bored and distracted. The other criterion to
remember is the relevance, which means that the podcast should correlate with the objectives
of the lesson.
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The next question is concerned with the following-up activities for teachers, and will
sound as follows: «What kinds of activities need to be used after listening to podcasts?» The
answer to this question can be extended as there are varieties of different activities that might
be important to consider. For example, students can work in pairs to express their opinions
about the speech on a specific topic. Another way is to collaborate in groups creating
questions to each other based on the content of the podcast. Moreover, learners might prefer
dialogue and vivid discussion. Exchange with opinions may also be implemented in the form
of a round table, group discussion, and quiz. Also, depending on the age of students and
content of the podcast, teachers could use interactive games such as exchanging their seats
based on their judgments, e.g., «for» or «against», «true» or «false» and so on.

According to the research done in this field, students adore when teachers use podcasts.
The level of motivation to study a foreign language goes up, and learners become to feel more
confident speaking this particular language. The key underlying this positive result is that one
can listen to the speech of a native speaker. Application of podcasts can not only set a natural
environment but also gives a practical illustration of their accents, which students can imitate;
therefore, the fluency of speech will increase [6].

Moreover, using podcasts in a classroom of non-native language can boost learners’
listening ability. It might be highlighted first as anyone can see a close link between listening
to podcasts in a foreign language, and improving the ability of listening to this language,
understanding the content more clearly. However, if the teacher intends to develop students’
listening skills, then it is not just enough to listen. Listening activity should be implemented in
combination with following-up activities such as gap filling, open quizzes, etc. Also, it is
advisable to follow the principles of listening, which includes pre-listening, while-listening,
and post-listening [7].

Pre-listening activity ought to be used before listening to the chosen podcast. This might
be any type of questions about the topic of the podcast so that to prepare the student to listen
to the speech about it. It can also be an association field written on the desk, where learners
can give examples connected with the discussed topic. The way of introducing the topic and
preparing for listening to a foreign language might be different, and the list of examples can
be extended depending on the teachers’ creativity.

While-listening activity is considered to be some assignment that is performed by
students during the listening activity. The most suitable exercise for such kind of activity is to
do filling gap exercise when learners need to find a necessary word from the content to fill the
gap. The other exercise is matching, when students match the suitable word with pictures or
definitions. Teachers can also give a task to describe a speaker taking into account its gender,
accent, and mood. The one thing important to remember here is that while-listening activity
should not require too much thinking ability due to the fact that listeners will be already
engaged listening; and therefore it would be difficult to do simultaneously two activities.

Post-listening activity includes the exercises concerned with the checking the gained
information. For this purpose, one might use different kind of questions such as When?,
Where?, What?, How? and Why? These five questions would help us to understand the
content. Some teachers would also prefer to give the scripts after listening to the podcast so
that to avoid any misunderstanding. In this case, the script might include definitions some
terms used by speakers of the podcasts. The different way of testing the comprehension is to
listen to the students’ impression of the podcast. It can be implemented in the form of
feedback. Anyway, post-listening activity is one of the main activities which should not been
neglected.
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Furthermore, the use of podcasts in foreign language teaching can lead to positive
results, which will be illustrated in the improvement of not only speaking and listening skills,
but also writing and reading. Teachers might give an assignment to write a composition or an
essay on the topic of podcast. Such essay can be written in the form of feedback to the
discussed issue. In order to improve reading skill, one might consider reading the script and
the other materials on the topic of the podcast. In addition, students can be also grouped to
perform project work. The aim of the project work would be to research the given topic
reading different resources of information.

Conclusion

To sum up, many benefits of using podcasts in a classroom of foreign languages are
observed. Implementation of podcasts results in improvement of listening, speaking, writing
and reading skills. Moreover, teachers of foreign languages can create their own podcasts
which is a great way of presenting a new material for the students. However, podcast can be
only considered as the tool for foreign language teaching, and not as the substitution of the
entire classroom activity. For this purpose, there are pre-listening, while-listening and post-
listening assignments as well as the other forms of activities for conducting a lesson.
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