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Absract

The level teaching of foreign languages at North Kazakhstan State University is considered by the author
as one of the effective methods with a point - rating system. The author of the article analyzes the pros and cons
of teaching in multilevel groups, and also gives a description of the range of implementation of teaching foreign
languages in two versions, according to the State Educational Standard, depending on the initial level of students'
foreign communicative competence with a detailed description of the monitoring process. The author makes an
attempt to determine both positive and negative aspects of the distribution of students into groups with the same
level of knowledge of foreign language competencies when entering a university. The article urgently raises the
question of using level authentic teaching and methodological complexes in the classroom when organizing
work on a foreign language. The author presents the results of a survey among 1st year students of non-linguistic
specialties on the question of the level of teaching a foreign language in order to clearly understand what
problems students are facing. In addition, practice shows that at the moment it is not possible to completely
switch to level learning of foreign languages due to many of the reasons mentioned, in teaching foreign
languages at non-linguistic universities on a parity basis, there is both level and blended learning.
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AHjgaTna

Conryctik KazakctaH MEMIIEKETTIK YHHBEPCUTETIHIE IIETEN TUIIEPIH NEHTeHIen OKBITY aBTOp VIIai-
PEUTHHITIK XyieciHne THiMai oaicTepaiH Oipi peTiHIe KapacThelpbuiajibsl. Makajia aBTOpBl 9pTYpJl JEHIeii
TONTAap/ia OKBITY/ABIH apTHIKWIBUIBIKTAPEl MEH KEeMIIUTKTEpiH Tanmaiapl, coHpaii-ak MXKMBC coiikec,
CTYACHTTEPIH IIET TiN/i KOMMYHHKATHUBTIK KY3BIPSTTUIITIHIH OacTamKel JACHrewiHe OaillaHbICThI, MOHUTOPUHT
NPOLECIH TOJNBIK CHMATTad OTBHIPBIN, IMIETEN TUINEPiH OKBITYIBIH €Ki HYCKACBIHIA JKY3€re achlpy ayKbIMbIHA
cunarrama Oepeni. ABTop crynentrepai XKOO-Ha Tycy Ke3iHIe IIET TIMIK Ky3bIPETTUIIKTI Oipieit meHreiine
MEHIepeTiH TonTap OOHbIHIIA OOJyAiH OH >KoHE Tepic JKaKTapblH aHBIKTayFa TallIBIHBIC jkacaiael. Makanana
mIeTeN TUTIH YHBIMAACTRIPY Ke3iHIe MeHreiIiK TYMHYCKAIBIK OKY-9iCTeMeliK KeIeHAepai cabakra mainanany
Mocerieci OTKip TYp. ABTOp TIMAIK eMec MaMaHIBIKTapAslH | Kypc CTyOeHTTepi apachIHAAFbl cayajTHaMa
HOTIDKENISpiH WIeT TUIIH JEHTeWsenm OKBITy cyparbiHa Kendripeni. COHBIMEH KaTap, ToXipuOe KepceTim
OTBIPFaHJAN, Ka3ipri yakpITTa IIET TLIJIEPiH ACHIeHIIK OKBITyFa TONBIK KONy KeITereH aTalfaH cedenTepre
OaliJTaHBICTHI MYMKIH €Mec, TUIIIK eMec )KOFaphl OKY OpbIHIAphIHAA TUIAIK eMec HeTi3/e MIeT TiIEePiH OKHITYAa
JCHTeIITIK T apajac Ta OKBITy Oap.

Tyiiinai ce3mep: mier Timi, NEHreMIiK OKBITY, YIAl-peHTHHITIK Ky#eci, spTyp:ii JEHreWnli Torl, IeT
TUTIHIH KOMMYHUKATHUBT] KY3bIPETTLIIT, HIBIHANHBI OKY-91iCTEMEITIK KeIeHIep.
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MMPOBJIEMbI U ITEPCITEKTUBBI BHE/IPEHUS YPOBHEBOI'O OBYUYEHUSA
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Hcmaraméerosa JLIIL'
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AHHOTANNA

YpoBHeBoe 00yUeHHEe HHOCTPAaHHBIM si3bIkaM B CeBepo-Ka3zaxcTaHCKOM TOCyIapCTBEHHOM YHHBEPCHTETE
paccMaTpuBaeTCsl aBTOPOM KaK OJHMH U3 3PPEKTUBHBIX METOJIOB MPHU OATLHO — PEHTHHTOBOW CUCTeME. ABTOD
CTaThU aHAIM3HUPYET IUTIOCH M MHUHYCHl OOYYEHHS B Pa3HOYPOBHEBEIX TPYIINAX, a TAKKE JaeT XapaKTePUCTHKY
Jrara3oHa peann3anui o0ydeHrsI MHOCTPAHHBIM S3bIKaM B JIBYX BapHaHTaX, coracHo 'OCO, B 3aBHCHMOCTH
OT WCXOJHOTO YPOBHS MHOS3BIYHOW KOMMYHHUKATHBHON KOMIIETCHIIMH CTYACHTOB C MOAPOOHBIM ONMHCaHHEM
mmporecca MOHUTOPUHTA. ABTOP IENAaeT IONBITKH ONPEACIUTh KaK IMOJOKUTEIbHBIE, TaK U OTPHUIIATEIbHBIC
CTOPOHBI pPACIpEIClCHNs CTYICHTOB MO TPyNIaM C OJMHAKOBBIM YPOBHEM BIAJCHUS HWHOS3BIYHBIMU
KOMIICTCHIIMSIMU TIPH TOCTYIUICHHH B BY3. B cTaTbe OCTpO BCTaeT BOMPOC HCIOJB30BaHHUS Ha 3aHATHSIX
YPOBHEBBIX ayTCHTHYHBIX Y4COHO-METOIUYCCKUAX KOMIUICKCOB TPU OpraHU3alyi padOThl HAJ HMHOCTPAHHBIM
A3BIKOM. ABTOP MPUBOJUT Pe3yIbTaThl aHKETUPOBAHUS CPEAU CTYIACHTOB 1 Kypca HEA3BIKOBBIX CIEI[MAIbHOCTEH
Ha BOMPOC YPOBHETO OOYYEHHS HHOCTPAHHOMY S3bIKY, YTOOBI $CHO OCO3HATh, C KaKUMH MpoOIeMaMu
CTaNKuBaloTCcs oOydarommecsi. Kpome TOro, mpakTWKa MOKAa3bIBAeT, YTO B HACTOSIINH MOMEHT IOJIHOCTBIO
TepeidTH Ha YpOBHEBOE OOyYeHHE WHOCTPAHHBIM S3BIKAM HE IPEACTABIACTCS BO3MOXKHBIM B CHIIy MHOTHX
VIOMSHYTBHIX TIPUYUH, B OOYYEHHH WHOCTPAHHBIM SI3bIKAM B HES3BIKOBBIX BY3aX Ha MApUTETHBIX HadalaxX
CYyIIECTBYET KaK YPOBHEBOE, TaK U CMEIIAHHOE 00OyUCHIE.

KawueBble ciaoBa: WHOCTPAHHBIN SI3BIK, YPOBHEBOE OOydeHHe, OauIbHO — pPEHTHHIOBas CHCTEMA,
pa3HOYpOBHEBAs TPYIIA, WHOS3BIYHAS KOMMYHHKATHBHAs KOMICTCHIINS, ayTCeHTHYHBIE YIeOHO-METOIUIECKUE
KOMILICKCHI.

Introduction

In connection with the introduction of multilingual education in universities of
Kazakhstan, a revision of the teaching of foreign languages has arisen and significant changes
have already taken place. The main factors of these changes are related to the competency-
based approach to teaching foreign languages, with the emphasis on independent study of a
foreign language by students, with a point-rating system for assessing students' academic
achievements and the use of level learning at all stages of mastering a foreign language.

Level teaching of foreign languages has appeared in our Kazakhstani methodology and
practice of teaching foreign languages relatively recently. In the traditional version of
teaching foreign languages, university teachers in the learning process are guided to a large
extent by the average student, while the group is formed without taking into account their
language skills and at the beginning of the educational process, students of a multilevel group
come to classes in a foreign language. For the teacher who is faced with this problem, difficult
conditions begin to prepare for the lesson. Students with good and excellent language
knowledge, who are able to quickly learn material in the classroom, lose their motivation,
while less capable and prepared students try to learn the material they have learned. On the
other hand, those with low knowledge experience significant difficulties, do not have time to
learn a difficult program for them, and they also lose their motivation, which further
aggravate their position [1].

What are the pros and cons of learning in multi-level groups. In mixed groups, students
have no illusions about their language level of proficiency, their rating in the group, and if a
student wants to improve his rating, he has someone to follow. He hears good and excellent
answers in the lessons and with the individual approach of the teacher and his own will can



M. Ko3bi0aeB aTbinaarsl CKMY Xabapmbichl /
Bectnuk CKI'Y umenn M. Ko3bioaeBa. Ne 2 (47). 2020 91

achieve success. It can be considered the first and serious advantage of training in multilevel
groups.

Today, the process of modernization of educational systems is subordinated to one
common idea - the idea of creating a single educational space. In the countries of the
European Union, a lot of effort has been and is being done to create such a space, which has
led to the creation of an international standard, which is presented in the form of pan-
European competencies in foreign language proficiency. The international standard, which
was officially adopted by the Council of Europe in 2001 and, being comprehensive and
consistent, opens up new opportunities for those who teach foreign languages and those who
study them. The core of the international standard is level education, which is described in
detail in the pan-European competencies [2].

SCES of language education in the Republic of Kazakhstan on the development of
English as a language of business communication and a means of integration into the global
world economy in the education system says that it is advisable:

— introduce a unified national standardization in terms of level structure and subject
content;

- project the steps of the national education system on the 6 levels of training and
knowledge developed and presented in the Concept for the Development of Foreign Language
Education of the Republic of Kazakhstan, based on optimization taking into account the
national conditions of the “Common European Standards of Language Competencies”. For
the basis of the ranking of language training and assessment of level learning in languages,
take the well-known level model of pan-European language competencies, integrated with the
model of professionally-oriented teaching of foreign languages VOLL. Due to the fact that
two other versions of language programs are particularly relevant in vocational training,
namely LAP, LSP, an integrated model of 2 European standards should be used, where the
second level standard is the VOLL professional language program, which also represents a 6-
level model as follows:

- for non-linguistic universities - levels B1, B2 and the LSP course (professional
program);

- for language universities - mastering levels B2, C1, C2.

Depending on the initial level of students' foreign language communicative competence,
there is the possibility of realizing teaching foreign languages in two versions:

Option A - in the range of levels: B1-B2;

Option B - in the range of levels: A1-C2 [3].

Research methods

According to the results of the intra-university commission, it was revealed that the
training of foreign language at M. Kozybaev NKSU occurs according to option B, guided by
the State Standard of the Republic of Kazakhstan on 6.08.085-2010.

At M. Kozybaev NKSU level education is implemented as follows. At the beginning of
the academic year, at the first classes, undergraduate students undergo entrance monitoring.
They are offered level tests and an interview to determine the language level (A1, A2, Bl,
etc.). As practice shows, there are mainly students with A1-A2 levels, fewer - BI.
Unfortunately, the contingent, as well as the number of hours offered by the program and
curricula, do not make it possible to transfer a larger percentage of students to a fairly high
level, for example, B1. The reasons for the deficit of a high level of foreign language
proficiency at the initial stage of study at a university are associated more with school
education:
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1. lack of interest in this subject at school, since when choosing a university a
foreign language is considered as non-core;

2.  a personality factor, expressed in the student’s lack of motivation to learn a
foreign language;

3.  pedagogical defects that led to the lack of education among future students of a
holistic concept of considering the subject «Foreign Language».

At the end of the academic year, students are invited to undergo final monitoring to
analyze the positive dynamics in teaching a foreign language. Here at this stage, in our
opinion, a revision of the SES is necessary regarding the discipline «Foreign Language» as
the base. After the final monitoring and interview, as well as taking into account the positive
dynamics, it will be advisable to transfer students to a higher level for further indication in the
diploma.

The distribution of students into groups with the same knowledge level of foreign
language competencies when entering a university has both positive and negative sides. Such
training helps to effectively build process in the classroom, attracting all students to group,
pair work, to mobilize them to activity, since basically the level of their knowledge, skills and
abilities is the same. A similar approach to the formation of groups creates the prerequisites
for enhancing the activity of each student. The student himself sees his place in the group, sets
goals and objectives for mastering foreign language competencies.

A great deal of attention when organizing work on a foreign language in a non-
linguistic university should be given to the use of authentic level educational and methodical
complexes (McMillan, The Heinemann, Oxford, Cambridge, etc.). Such complexes create
good conditions for immersion in the environment of intercultural communication to improve
listening skills of foreign language speech, and allow us to diversify the forms of work in the
group. The complex includes audio and video materials, which are an important source for the
formation of auditory competence, as they use the speech of native speakers [4, p. 82]. In
addition, in authentic educational complexes, some of the material for independent study is
provided, which is also an important factor in the organization of the educational process at
the university.

The teacher’s task is to create a development situation that provides students with
freedom and responsibility in choosing and making decisions, autonomy, independence of
actions, combined with the adoption of responsibility for the result [5, p. 176] rating system
[6; 174-178]. But, unfortunately, with such a variety of authentic textbooks, there is not a
single multilevel or educational complex in sufficient quantity, since, as noted earlier, the
greater student body is at the A1-A2 level at our university.

Along with authentic textbooks that create the basis for dialogue in the intercultural
communicative space, in the classroom at M. Kozybaev NKSU for undergraduate students
can effectively use specialized textbooks for universities, as well as textbooks, electronic
textbooks created by teachers of the department and based on popular science texts for
bachelors, followed by discussion in a group, with the complexity of the subject and the use
of scientific texts for abstracting and annotation in the magistracy. Preservation of
professional communication seems to us a prerequisite for maintaining the student's
motivation for the further development of their own foreign language competencies.

We conducted a survey among the students of the 1st year of non-linguistic specialties
at NKSU, whose goal is to improve the methodology for introducing level-based teaching of
foreign languages at a university.
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The objectives of the study are to ensure the study of this process in teaching foreign
languages, to find out the students' attitude to foreign language textbooks and level learning in
general, to identify the positive and negative aspects of this training.

The research methods used by the authors include an analysis of the results of the
survey, a generalization of the information received and its methodological and pedagogical
interpretation. For European students, tiered learning is a fact that is not in doubt and does not
need to be investigated. This is a new phenomenon in our country, which determines the
novelty of our study, during which not only the positive, but also the negative, from the
students' point of view, sides of the application of the level of teaching foreign languages are
revealed.

Research results

Let's move on to a direct examination of the test results. 86 full-time first-year students
of non-linguistic undergraduate specialties were interviewed.

To the question Do you like the distribution of students into groups according to the
knowledge level of a foreign language?” 84 students (97%) answered in the affirmative; 2
students (3%) found it difficult to answer the question, 0 (0%) did not like the tiered approach
to teaching foreign languages; 0 (0%) are related to teaching foreign languages (Figure 1). We
can conclude that almost all students like the level distribution by language proficiency
groups.
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Figure 1 The results of students’ survey about their distribution among different language
levels of groups

When students were asked about authentic textbooks, 66 students (77%) expressed a
positive attitude towards them; 17 respondents (16.3%) found it difficult to answer; three
(5.8%) do not like authentic textbooks (Figure 2).

Since the majority of students answered this question positively, we can conclude that
most students approve of authentic educational complexes, which are always level.
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Figure 2 The results of students’ survey on the use of authentic educational complexes

Answering the third question of the questionnaire, almost all students were able to
indicate their level of knowledge of a foreign language. The greatest number of students, in
their opinion, have Al level - 43 (50%), A2 - 29 (33.7%), B1 - 13 (15.1%). Only 1 student
(1.2%) highly(B2) rated himself (Figure 3).
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Figure 3 English Proficiency Levels

In the forth question 61 students (70.9%) answered positively after the final monitoring
in a foreign language (testing and interviewing), at the end of the academic year, they wanted
to get a higher level (in fact) and continue consolidating it in the next semester, indicating the
level in the appendix to the diploma. We consider it an important point in identifying students'
motivation. 12 students (14%) did not agree, and 13 students (15.1%) found it difficult to
answer this question (Figure 4).

4.

Figure 4 The results of students’ survey about the desire to improve their level of English
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Answering a questionnaire about learning difficulties, students tried to identify factors
that prevent them from mastering foreign languages more successfully. Such difficulties for
most students are actually personal factors. This answer was given by 61 students (70.9%). 16
respondents (18.6%) mentioned other factors preventing them from mastering a foreign
language. Among these, poor training in foreign languages at school, a low level of teaching
at school, and others can be distinguished. 6 respondents (7%) noted the insufficient technical
base used at the university as a factor that impedes learning. 3 students (3.5.%) expressed the

opinion that the choice of a textbook in a foreign language was insufficiently considered
(Figure 5).

6. CUNTAETE N1 Bbl., 4TO MPM BLICTABTEHUM OLEHKH B [IMNTIOM AGIBHEN BhiTk NpoCTa8!!
yposers Al, A2, Bi, B27

Figure 5 The results of students” survey about the difficulties of English learning

It follows that students self-critically come to the conclusion that with a large
expenditure of time and effort, their level can increase.

When answering the sixth question of the questionnaire, the majority of students, 45
(52.3%) spoke in favor of indicating the level of foreign language proficiency in the diploma;
25 students (29.1%) would not want to see their level; 16 respondents (18.6%) found it
difficult to answer this question (Figure 6).

Figure 6 The results of students’ survey on the consent of indicating the language
level in the diploma

Analysis of the questionnaire results led the authors of the article to the following
conclusions:



M. Ko3bi0aeB aTbinaarsl CKMY Xabapmbichl /
926 Bectnuk CKI'Y umenn M. Ko3bioaeBa. Ne 2 (47). 2020

1. Most students approve of level learning, the distribution of students in groups of
knowledge of a foreign language. A certain proportion of negative answers is an incentive to
consider the deficits of the use of level learning.

2. Most students favor authentic textbooks; their negative grades increase the
requirements for choosing a textbook. The textbook should correspond to the curriculum,
thematic content, lexical content, which in turn increases the teacher's responsibility for a
competently selected textbook, or in the absence of one, puts the ability to link different
textbooks to the forefront, or this motivates the teacher to create his own methodological
manual (course) using some particularly successful topics and texts from an authentic
textbook.

3. Most students have A1-A2 levels, a minority - Bl. It should be noted that
promoting a student in terms of language proficiency is more effective to start with the
beginning of the winter session at the initial stage. Control tasks should be carefully selected
to avoid randomness in the selection for groups and to carry out the correction in time.

4.  Answers to the question about the desire to improve the language level, taking
into account the additional semester, provide favorable conditions for raising motivation
among students in the study of an already professionally oriented foreign language. At this
stage, it is already possible to predict students' interest in working on foreign language texts in
their specialty, in writing and defending a diploma and master's theses in a foreign language,
in participating in scientific events, etc.

5. Analyzing the difficulties in teaching a foreign language, emphasis should be
placed on the accessibility of using various mobile applications in the form of dictionaries,
translators and elementary tips, a modern student begins to ignore the need for his own
independent work on the language, ignores the necessary vocabulary, and grammar skills.
This approach to learning a foreign language distinguishes, first of all, students with low
levels of A1, A2, who were still not sufficiently motivated to do serious work at school, and
are unacceptable in mastering a foreign language, where there should be constant independent
and autonomous work on the language. The above comments speak specifically about
personality factors that impede a student’s progress in mastering foreign language
communication skills. Therefore, we see that not all students have a need to work on the
language independently and autonomously; most students with levels A1, A2 do not have an
interest in mastering language skills. The task of a teacher of foreign languages in accordance
with the challenges of the time is not only the formation of foreign language communicative
competence of students, but also the education in them of a self-developing linguistic
personality who is ready for constant self-education in the field of foreign language
throughout life and is responsible for the acquired competencies [7].

6. Regarding the indication of the level of foreign language proficiency in the
diploma, most students gave a positive answer. These are students whose level of knowledge
is A2 and B1. Students with a lower level do not want their reflection in the diploma.
Therefore, they either spoke out negatively or found it difficult to answer. In our opinion, it is
completely justified to put up a well-deserved level in a diploma, as it will be better to
motivate students to study foreign languages and correspond to their real level of
knowledge [8].

Conclusion

Thus, the following conditions can be called positive features of the introduction of
level education in a university:

1.  the uniformity of the presented language material;
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2. agreat opportunity for organizing independent and autonomous work on a foreign
language;

3. the authenticity of the studied educational material and active work on mastering
foreign language competencies;

4.  a favorable atmosphere in the classroom to increase the motivation for mastering
foreign competence of students at the same level.

The negative factors of the introduction of level learning include:

1.  aninsufficient experience of teachers and methodologists in level education;

2. alack of continuity of teaching foreign languages in undergraduate, graduate and
doctoral programs;

3.  thematic limitations of level textbooks;

4.  the continuity of the growth of competencies and, consequently, the increase in
the level of language proficiency are designed for a sufficiently long period and do not
correspond to the number of hours in the university programs;

5. alack of a level of knowledge of a foreign language in the graduation documents
of the university.

In addition, practice shows that at the moment it is not possible to completely switch to
level learning of foreign languages due to many of the reasons mentioned, in teaching foreign
languages at non-linguistic universities on a parity basis, there is both level and blended
learning.

These deficiencies in level learning of foreign languages require further consideration
by teachers and university management. Only when discussing with colleagues can we come
to an agreement, find the right approaches to solving problems of level education and
teaching foreign languages at a university.
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